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Generally we are speaking of the area which the RaMBaM calls niyT
others have called nimn, character traits, dispositions etc.

Often this is thought of as "just” an aspect of 1N"an7 DX |13, i.e. the
inter-personal, and that is certainly an important component of this

area.

But in truth, at the very basic level, it pertains very much (also) to a

person’s intra-personal makeup, M¥Y9 OIR 113, the individual’s

knowing himself, understanding himself, and being at peace with himself.
— This is actually a prerequisite for understanding others.

It also includes a person’s ability to think, and evaluate situations and to
make clear and correct decisions.

And above all, is a prerequisite and foundation for that which we refer to
as fw1T;.



Midos DWT

We wish our children had good midos, and we bemoan the bad midos
that are often displayed in society.

We talk about it.
We learn about it — 15 minute mussar seder.

We exhort students to work on their midos.

Sometimes we tell them WHAT midos they should attain.

But we rarely tell them WHY.
And we almost always forget to tell them HOW to attain the midos.

 Most importantly: we fail to make it the focus of our yi3'nn nTI2Y!!
* But, Midos cannot be taught XNn1IX 2aX — on the fly

— Midos cannot be taught in only a REactive way.
— To teach Midos we must become PROactive.

« We must teach the WHAT, and also the WHY, but above all - the HOW



We need a systematic and enduring approach.

Any subject we want to teach requires that we tell our students...

WHY we need to learn this subject.

WHAT we need to learn in the subject
— The curriculum: scope and sequence
 List of Long term GOALS and short term OBJECTIVES
We need to understand HOW to best teach and learn the subject.
— i.e. What Prerequisite knowledge, what abilities & skills are required
We need to know HOW to MASTER the subject -
— By what kinds of Exercises
— By what kinds of Practice
We need to be aware of DETRACTORS:
— Lack of will or aptitude for the subject on the part of students.
— Lack of belief or excitement for the subject on the part of teachers.
— Lack of value for the subject by family, friends, community.
And we need to work to remove those detractors.

THIS IS NO LESS TRUE for the subject called MIDOS



In the work of teaching

The teacher’s occupation
Is with intellectual matters.

Not so in the work

of guidance and direction

For the most part the educator

is involved with unsavory issues,

and especially at the beginning of a

child’s training as the Posuk says

He is born as a wild ass.

With natural animalistic inclinations

To be attracted to materialistic pleasures
and to that which attracts the eye.

Responsibility: for Midos.
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The work of teaching, which
also carries great
responsibility, is nevertheless
not at all as tremendous a
responsibility as the work

of guidance and Direction...

In the work

of Guidance and Direction

the responsibility is very great
for if one hasn’t improved things
he must perforce

have made them worse
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But WHAT are Midos?

Sometimes a concept or idea is so widespread that it is taken
for granted and ignored. It is left unexamined.

It is taken as such a NIVWO that nobody stops to think about
it, to define it, to break it down into manageable pieces!

BUT, We MUST think about it:
We need to ask ourselves......

— What is the current state of affairs?
* Isit OK asis? Or not?
 What have we been doing that’s right?
* What has worked? What has not worked?
* What could we/should we be doing better?

Most basically, we need to ask:

IS IT PART OF OUR CURRICULUM?
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It is imperativeto - N Y TX NS
make an accounting, not to twist INIINT DY 3N 0D
our calculations and slant them in any oYY SYw U7 9y N3

direction, and we have been especially
warned regarding deception caused by a O°277 Am1 LRIy NAAX 1020

need to cover one’s errors due to self- MWA? PR MR NIXY
interest, and much advice has been given oK nMyna
on how to defend against such errors. TN nvwa .'l'f'l:137'7 Y1372
And in regard to work in the area of Nnad RO RN YN -
Chinuch — sound advice is to assess T TN 192 MIRZINT

the outcomes of this chinuch
(approach) and to learn from this
assessment, and come to know what

T AN T
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improvement is needed in what has ny e PnT el
been done until the present, il v TIX
WHAT NEEDS to be DISCONTINUED =501 D IN

or IMPROVED AND INCREASED. Sereees



Most basically, we need to ask: IS IT PART OF OUR CURRICULUM?

Rebbe Chaim Volozhiner ZaTZalL
1 19°0 W2IWNI LI N7

Regarding the Agunah of

L ... RIP997 0311 Ay
Vilna, in which case your
esteemed Torah personage nMh NI
leans towards taking a RI211177 %% o
stringent position. 9995 '["NW NI
This is BECAUSE
THE RESPONSIBILITY 099 HvIn
IS NOT YOURS. XY 977919 IR fX)
And | too, like you did not pay 01771 > 772 bR °N7ID
attention to the reasons to 9T T -

permit before the yoke of
Decision-making was thrust
upon me.
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Rebbe Chaim Volozhiner ZaTZalL
17 12°0 WWNI VIN N7

But now that due to our many sins
our district has become devoid of
wise-men and the yoke of Halachik
decisions for the entire district has
been placed on my shoulders such
that in no way will they permit
anything without the agreement of
my small mind,

| made a reckoning with my Creator
and saw it as my obligation

to gather strength

and to be diligent about finding
solutions for Agunot.

May Hashem save me from error....
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“Necessity Is the mother of Invention.”



Mechanchim and Mosdos HaChinuch get
colD FEET.
Isn’t It all predetermined?

Isn’t it all Socially influenced and
controlled?

Teaching “manners” is not teaching nwITR!

Beyond exhortations: How do you teach
midos?

It’s useless, a no-win battle!



COLD FEET: Isn’t It all predetermined?

* Is not
—Temperament genetically determined?
—Intelligence genetically predetermined?

—The state of the nnwa decreed by Hashem
at birth?

* |s it not too late?
— by the time the child reaches school ?



Pertaining to tendencies in general,

2 m x pe MIYT NI990 DM 70 07am

there are such tendencies which a

man acquires at his birth, in norny goaINs Y MyT o e
keeping with the nature of his body; 1 vap 55

and there are particular tendencies

to which a particular person is by 0IX PW Wavw nyT I v
nature prepared to acquire them OnIN bgp‘p TRV Mon W
more aptly than other tendenu.es; MY WYR AT 97n2

there are among them such which

do not come naturally to a person NoNNR OIS JIPRY R W

at his birth, 1172
— but which he learns from others, XY QNI TAY NOX —

— or by leaning towards them as a

result of a thought invented by D7 MY 0 TIDIW W -
his heart, 1292 INPYY TAwnn

— or by having heard that this Y F2W VI OMY YRYY OIN —

particular tendency is good MEY PTIT TR WA A

for him and proper to follow it, and
he did follow it until it was set in his 1272 yapIw Ty N2

heart.

my 9o



BUT T is NOT SO:
Believe in Your ability to make changes:

i.e. Develop a GrOWt h Mindset

From Learnetl f‘(elple'ssne'ss to
Seligson, Peterson et al and Carol Dweck were involved
for years in research on Learned Helplessness.
This led naturally to researching

Carol Dweck, one of the leading researcher in
MOTIVATION speaks of “MINDSETS” as underlying
motivation.

A MINDSET is “a belief one has about oneself and one’s
basic qualities.”

Dweck speaks of two different kinds of MINDSET:
—FIXED and



FIXED MINDSET csrowth Mindset?

Entity Theory of Incremental Theory of
Intelligence/abilities: Intelligence/abilities:
Qualities such as Intelligence is malleable.
intelligence, creativity, Basic abilities can be

developed through hard
work and dedication.
Innate abilities are only a
starting point.

and talent, are
predetermined, and
finite, fixed traits.
You have what you have,
and lack what you lack!
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A person should not entertain the thesis Tnawnna My by
held by the fools among the gentiles and - 9
the majority of the. undeveloped among Y/TMIR CWBYD DUAINY
Israel, that at the time of a man’s Lgms 597 bty 77"
creation, The Holy One, blessed be .

He, decrees whether he will be DTN 7Y A 7 AP

- righteous or wicked. *°72 NN
This is not so! ywI W P72 NN°
Each person is fit to be 72 9277 PN
- righteous like Moses, our teacher, nPa% 19 YR OIR PO KON
- or wicked, like Jeroboam. 13°27 Awnd pUIX -
[Similarly,] he may be 0v37°0 YYI N

- wise or foolish, b:c W OO IN —
- merciful or cruel, IR IR TN N —
- miserly or generous, YL IN 299D IN —

And so too all other dispositions. YT 59 NY 191
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Reb Chanina bar Pappa expounded: NXDD 92 XI°I7 7 w77
The angel appointed to oversee the conception of ikahh PR A b aTaly '|N77?J 1NN
new embryos is named Lailah, This angel takes the P =255

kernel from which the child will be conceived and :
sets it before the Holy One, Blessed is He, and says 190 20
before Him, Master of the Universe, This kernel, X117 7172 W1TpA 2199 7RYn

what is its destiny? 19395 7N
Will t.he person who develops from it be a’my bws 97799
- mighty or weak?

- intelligent or stupid? .'(”737 Nitn i1 11 190
- wealthy or poor? won X M -
The Gemoro notes, But the Angel does not Y IN 09 -
rr.mentlon that the child is destined to be wicked or 2y IR LYY —
righteous,

This accords with R’ Chanina who stated MRP X7 PYIE IR YT IR
Everything is in the hands of Heaven X337 979
—except for the fear of Heaven X391 R

QA% NNRTR 7N 2R °7°2 pRh
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This is puzzling iakdg!
For it is explicitly stated

in Perek Kol HaYad AR WIT°02T
that the Angel who is appointed to -0 77: I”E:
watch over pregnancies whose name is

Lailah takes the seed and so on and so '737 11371737317 ‘[N’??JW
oriunel MY 72°% 117700
- Strong or wea

- Foolish or intelligent ’1:1 0007 DX bU.IJ
Thus it explicitly implies that this too is an 1N T12% 737

“in the hands of heaven”?

10 291 IN WY IN
YRR ¥19°02 0
NQRW 72 77 AT DAY

How then can the RaMBaM state that
this is in the hands of each person?
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The Rabbis taught in a Baraisa: 1427 N
The men of Alexandria asked R’ Yehoshua 0927 Wy 0w
ben Chananya X°73099X "WIR 19KV
twelve things. N1T 12 YWIT 27 DX
Three of them =Man 93T A
were matters of wisdom (halacha) S23m 9797 /3

Three matters of Aggadah, 11y 97 73
Three matters of foolishness, and ’

D) )
Three matters of proper conduct. 7R 77T 7737 A
- What should a man do to become wise QoM™ QIR AWy A1
- What should a man do to become wealthy YN QIN AYY° Nl
- What should a man do to have sons. [@°97 2°32 %% PR BIR MYy R
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What should a man do to become a scholar
(wise)?

He told them: He should spend more time
studying (in a Yeshiva) and spend less time

engaged in Business.

They challenged him saying:

But many have done so and yet this has not helped
them?!

Reb Yehoshua responded:

They should plead for mercy from the one to
whom wisdom belongs, as it says:

FOR RASKEM GRANTS WISD0M;

FROM W15 MOUTH COME RNOWLEDGE AND UNDERSTANDING.

The Gemoro comments:

If the attainment of wisdom depends on prayer what is
R’ Yehoshua teaching us by saying he should spend
more time studying?

He is teaching us that one without the other
will not suffice.
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And these three things
mentioned here in Perek Kol
haYad are said to be “under
the edict” that the angel
appointed over conception
says , “what will this seed be,
intelligent or foolish, wealthy
or poor,”

and we also generally say;
“children, life, and sustenance
do not depend on one’s merits
but rather on one’s mazal”

(and if so how could they ask and how
could he answer that it depends on effort
and prayer??)
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But what they said here is:

What can a person do to become wise,
in other words;

to change the edict that had been

proclaimed about him to be stupid,
and to this he answered
“he should increase in his learning”
- for with effort and great involvement
- and with heavenly help

through prayer and merits

it is possible to change this

edict,
as he concludes:
one without the other is insufficient,
and so too regarding having children it is
possible to change the edict with effort and
with Heavenly help, as he concludes.
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COLD FEET: Isn’t It all socialy
influenced?
It’s the homes.
It’s the communities.
It’s the general culture, the media.
You can’t fight city hall!!
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RaMBaN ]”:m-]
And you shall remove the oom=h MmN oron
stoppage over your hearts: mAD 093935 T
So your hearts willbeopen nRRT NYTo
to know Truth.

And you will no longer stiffen TP TP KD Bsge
your necks: 09°Max> PN KXo
You should not be like your parents, AT 0 T
a generation that strayed and rebelled, 0°73nn Oy n1ww
For they lived with the Egyptians OTWYR 1T
and learned from their deeds 8377 IMy? owp om
And had difficulty leaving their ways . 23y7 X WYY M3
Thus they made the (Golden) Calf... (0 27 naw) QW OROP)
And He called them ,q-\ﬁp "\UP =

a “Stiff necked nation”. 24
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It is a natural tendency of man
to be influenced in his ideas
and conduct by his fellows and
associates, and to follow the
usage of the people of his
state.

Because thereof, it is
necessary for man to be in the
company of the righteous, and
to sit near the wise, in order to
learn from their conduct,

and to distance himself from
the evil-doers who follow the
path of darkness, in order not
to learn from their conduct;
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lgros Moshe Yore Deah 3, 71 K" 52 3 U7 791 772 N1

And this too D"INN DDY DT 7Y DAl

2 Wh,
teachers should watch over, ’

And teach students DITN7NN7 T
how to behave ANINNT7 'K
and to speak to them about DANY M2T
the shame of the gluttonous NINNN '7Y2 N

ANIN NAwAl

And praising the niceness of
good deeds DIV D'YUYNN

which is an eternal pleasure N'MN71Y DRI KINY



CoLD FEET: Teaching “manners’ is
not teaching 7w17p!

Manners are external, they do not reflect or lead
to NWITR.

Neither in parents minds.
Nor in children’s minds.
Nor in the minds of teachers and Rabbeyim.

BUT IT IS NOT SO!!!

Tikun Hamidos IS nwITR
And it CAN be done.



The REAL FUNDAMENTAL WHY
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In explaining this commandment
the sages taught thus:

- Even as He is called gracious,
you be gracious;

- even as He is called merciful,
you be merciful;

- even as He is called holy,
you be holy.

In this way the prophets attributed to G-d
all such terms as:

long-suffering, abundant in benificence,
just and right, perfect, mighty and powerful
and others like these,

to proclaim that they are good and straight
paths,

and that man is obligated to lead
himself in them,

and to be like unto Him in proportion to his
power.

T MR WIDa 17 0

TR XPI XM M-
TR R AR AN

Q7 XAPd X AR -
Qma a7 AR AX

YR XPI KW D -
WP T R AR

OXO O°R°237 W T TIT o
7197 TR 903

;WM PTX ,T00 27 ,O°BR TN
T2 RXPIY LI ,MAX ,O0MN
oW DA o077 Y YUTIR

172 MY 2777 07X 2P
AN "DD PHR NI



Fyn X pas MYT M227 AR 7 0"anT

And because the Creator is termed by 172 XIP3 PXET NS 999

these attributes e
which are the middle-way, PPN UKY NP3 TN O
this way is called the way of HaShem. =3 no5®
And, it is this that Abraham our father r= -n-‘ \ -IT‘ X

instructed his sons, saying:

) , 7125 1PAR 072K TSP X
For | know him, that he will command ]

his children and his household after AR

him, that they shall keep the way of =14» =N T&”:E "’ﬂbﬂ’ i~
the Lord"~ 29

And he who walks in this way brings T T '|'mm

goodness and blessing upon himself, : .
as it is said: "In order that the Lord 15y 11 10 K°An

may bring upon Abraham that which IV =t ﬂ?'}:.ﬁ VARIY
He hath spoken concerning him” (lbid.). I'i’bﬁ? ) -‘\vx PN OT=EN
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Now what | need to mention in this POTI? 0% PIRY I

essay which is called the PATH of WA 7T X TmKeT

HOLINESS D°y9 NATR XM -

- Is the love of friends TANS DIX P2 MWK MNAT MEEm -

- And the commandments and UTIPR 0T 9Py a1 %2
behaviors between man and his MNP AMNN YD v
fellow.
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As our sages related (talmud Ba'meh Madlikin), Y% N
that a gentile came to Hillel and said: Convert 73y N N'? -p:m*? 30 -Il?y—‘

me, on condition that you teach me the rntire

For this is the essence of the path of
holiness, and the root of the entirety
of the holy Torah.

Torah on one leg, 790 TN 9o XM
and Hillel told him X177 RXPID 7RI
;8 97

That which you hate being done to
yourself, do not do to your fellow

That is all of the Torah!!



COLD FEET: It’s useless, a no-win battle!

* The sense that we are not succeeding:

e The shmussen don’t make much of a difference.

e Can’t just keep repeating ourselves

* Exhortations may encourage the “will to be good”
e But they don’t tell a person HOW to be good.

* These are not the same as tools.
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And how may a man accustom
himself in these tendencies so that
they be permanent with him?

He should try once, repeat it, and
do a third time the things he is
called upon to do in harmony with
the tendencies of the middle-
course.

And repeat the practice
continuously until

- the doing it will be
accomplished with slight effort,

- and they will not be
burdensome upon him,

then will the tendencies be a fixed
part of his being.

MEY QIR D737 TR

2 Wapw 7Y 1R NIyTa
whYwN I ey
2i7avavaRaisgigam

NPYRANT NI 0D DY
70 002 MM

VoY DOOp OTwYR TITY 7Y -
PHY MY OT2 T XYY -
WwHi1 MyTa Wwap1 -



77 20D Y PUD NOWNRN2 By %57 Noa

And HaShem saw that the wickedness =Xz ©INT 77 75239 "2 79717 X
of man was great in the earth, and that 22 Y7 P72 125 navme % O

every imagination of the thoughts of
his heart was only evil continually.

....That just as a man affects himself through
his habitual wicked deeds

and makes himself a “second nature”

such that his nature craves and is pulled to
repeat his earlier deeds, even if logically he
understands that they are bad.....

.... And just as regarding a Mitzvah they said
that through doing it for ulterior motives,
he will come to do them for their intrinsic
value, for he increases his love for the
mitzvah, so that the mitzvah becomes its
own end, and so it is in the opposite sends
for a sinful deeds G-d forbid.
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A different, a fresh, perspective

There are many kinds of Intelligence
For our purposes:

—Cognitive (Academic) Intelligence - 1Q

—Social Intelligence — EQ
Many people with strong 1Q do not get far in life.

Many are not emotionally healthy — suffer from
depression and more.

Many with strong EQ get further.

It turns out that EMOTIONAL INTELLIGENCE is not
a given, it is comprised of distinct, identifiable,
teachable skills.



Salovey and Mavyer (1990)

l Emotional Intelligence \

U
TINSELF ) l_']“\] OTHERS [_“Flexible
Planning

Appraisal and
ion of Emotion

|

r VERBAL']I_]NON- FEMPATHY | o
VERBAL | | NON-VERBAL Creative
Thinking
PERCEPTION ]

.
Attention
l MOTIVATION \




Benefits of Emotional Literacy

Social competence.

— Ability to get along with others: parents, teachers,
peers,

Physical Health

Psychological Health
— Calmer
— Happier, better life satisfaction

— Ability to deal with disappointment, frustration,
adversity

— Anger management
Academic Performance.
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It is obviously not my wish to
scare, G-d forbid,

however | must emphasize

again that in all times and

Most certainly in our time,

we must be especially careful of

all that pertains to the “nerves”

of the younger generation, the boys
and the girls, when we contemplate
what is happening amongst our
youth, in health issues in general,
and specifically in the areas
pertaining to the nerves (..

Mental Health) and therefore

the sooner this is done the better.
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As has become 2""7I92 YWBNI TWNS
widespread in our .
generation, In the midst WMMNTA
of our sins, AR R-R=r S b akdate
the illness of the nerves, ATR 939 2979 YIAS
In almost all people,

and this leads to worry 22292 NIANT 2713 1T
in their hearts, by tle =miyglng msays

day and night.



Tikun HaMidos requires much....

Contemplating the importance of Midos,

— And of Emotions — the foundation of nialv niTn.
ldentifying positive and negative midos:

— Sensitivity, Kindness, Generosity,

— Anger, selfishness, NIN2,

* Understanding the positive and the negative aspects of these midos.

* Wanting to improve on them. Do more of the positive and less of the
negative.

Understanding that one can avoid being “hijacked” by one’s feelings.

— One can “take control” — SELF-CONTROL the most basic FOUNDATION
N'YU'X XNAIT—ROLE MODELS: at home, in school, in the community
No quick, easy fix, it’s an ongoing life-long battle

It must be part of the CURRICULUM PLAN of the T0OIn
But a GOAL and its Plans must have a METHODOLOGY!!!



Social Emotional Learning objectives

Social and emotional learning involves the processes through
which children and adults acquire and effectively apply the
knowledge, attitudes, and skills necessary to

understand and manage emotions,

set and achieve positive goals,

feel and show empathy for others,

establish and maintain positive relationships,
and make responsible decisions.

These intrapersonal and interpersonal competencies can be
taught

and measured,

and students with these skills do better in school and in life
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Model of Emotional Literacy

Intervention
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Teaching and exercising Midos, Self-
regulation, and Self Control to children.

SEL - Social Emotional Learning
CASEL (Collaborative for Academic, Social, and Emotional Learning)

— Advancing the science and practice of school-based social and
emotional learning (SEL). CASEL's mission is to make social and
emotional learning an integral part of education from preschool
through high school.

Be well-designed classroom-based programs that systematically
promote students’ social and emotional competence, provide
opportunities for practice, and offer multi-year programming.

Deliver high-quality training and other implementation supports,
including initial training and ongoing support to ensure sound
implementation.

Be evidence-based with at least one carefully conducted evaluation
that documents positive impacts on student behavior and/or
academic performance.



Change OUR Internal Models and the CHILD’s

An Example from Rational Emotive Therapy

Activating Consequence:
Event » Feeling
Activating——» ——Consequence:

Event Feeling

45
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And now, be not distressed,
nor should you

reproach yourselves
Literally:

‘“cause anger In your eyes”
for having sold me here,
for it was to be a provider

that God sent me ahead of you.
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Rav Samson Rafael Hirsch on Torah

And it should not cause
anger in your eyes:
generally the term “anger-about/in”
This juxtaposition of
anger — an emotional state
and the
“eyes” — representing

rational judgment
are found only In the negative sense,
here, and earlier in 31-35.
And it expresses in both psukim
that that which angers the soul,
will look differently in one’s eyes,
when it is seen guided by the mind.

i=t=b S =R | L3
555 772

S5

T NIDND

WWDI 23N - """ b
BowsT VI~ Ay
TOORWR 27 XN
S1'"D-R""D DAy LIND
,2270D57 Y1 TYoanY
21 "' a7 o

299" MR N2 IR

. BOWST NN TN



STTINT YY IIT9D2 YT YNRDS NWRAW %29
Rav Samson Rafael Hirsch on Torah

| cannot force your feelings, 2DNIWAT HY 7IDH 91 IR
- that you should not be angry. sl amy R
For after all, 5P RIT 9N 1w
Awrcc)lnfg 'f_ awrong, N DT RIT WA
Hoa\l/(/]eveere ;/23?* Erlr:ienjélj S(;allrll . Poni° 83751 TN

’ T 7795 A

sweeten even this recognition
when you learn to see these
events “with different eyes”, B*9377 IR NN
As he (vosef) was already MANN 23903

For awhile, used to see events TR 925 HAT RITW 9D
in a different light. SR TIN2 DO AR IR

Y7AYN NS



Rational Emotive Therapy: Albert Ellis

Activating——» —-Consequence: —» Response:
Event Feeling Behavior
/Respnnse
Activating——» —(Consequence: —» Response
Event Feeling
Response

49




Five Core Competencies
of Social Emotional Learning

Self-Management Self-Awareness

Social &
Emotional

Social Learning Responsible
Awareness Decision
Making

Relationship

Skills



Social Emotional Learning Competencies

Self-awareness: The ability to accurately recognize one’s emotions and
thoughts and their influence on behavior. This includes accurately assessing one’s
strengths and limitations and possessing a well-grounded sense of confidence and
optimism.

Self-management: The ability to regulate one’s emotions, thoughts, and
behaviors effectively in different situations. This includes managing stress,
controlling impulses, motivating oneself, and setting and working toward achieving
personal and academic goals.

Social awareness: The ability to take the perspective of and empathize with
others from diverse backgrounds and cultures, to understand social and ethical
norms for behavior, and to recognize family, school, and community resources and
supports.

. The ability to establish and maintain healthy and rewarding
relationships with diverse individuals and groups. This includes communicating
clearly, listening actively, cooperating, resisting inappropriate social pressure,
negotiating conflict constructively, and seeking and offering help when needed.

Responsible decision making: The ability to make constructive and

respectful choices about personal behavior and social interactions based on
consideration of ethical standards, safety concerns, social norms, the realistic
evaluation of consequences of various actions, and the well-being of self and
others.
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BEING AWARE!
Paying attention to what we do!
He who feared ,n .‘gn.; ns N-‘zr}

the word of the Lord
among the servants of Pharaoh
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made his servants

and his cattle flee into the houses; j:": 'n'w N.b 'ﬂvsj

and he that paid no heed = 58
to the word of the Lord 'y 7’“;&7 518 :ﬂ,’:‘

left his servants and his cattle
in the field.



MIDOS: The WHAT

* Chazon Ish: There is only ONE MIDAH:

- Self Control

— All other Midos discussed in Sifrei Mussar are the
various areas in which Self-Control needs to be
practiced.

e This still means that the nature of those Midos
need to be learned.

— Their parameters: where they apply

— In each area:
 What to be sensitive to
* What practices to engage in to master the Midah

* What to be careful of
— i.e. what factors mitigate against the Midah.
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.... at their source there are only
one positive attribute
and one negative attribute.

The negative attribute
IS neglecting the natural aspects of
our lives, leaving them

to run their natural course.

Without any input or effort this person will
become fulfilled in all of the bad traits.

He will be quick to anger, he will be an
excellent avenger, and excellent at

being haughty and prideful, and so

on....

And the positive trait is the absolute
decision to give precedence to one’s

conscience over ones desires,

and from this standpoint to battle against
all of the negative traits as one.

And this decision
cannot be made halfway.
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In truth a person whose traits are as
they were at birth, unimproved by
ethics and the mind ......

It is not possible that he should be
whole in his fulfillment of the
commandments pertaining
between man and G-d.

And if he does seem to fulfill them to an
extent, it is only because he meets no
resistance from his traits in keeping
these commandments.

But when he will meet

such resistance

his fear of Heaven

will not withstand
the push of his traits.
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The value of Self Control

The ability to initiate and guide action toward achievement of a
desired future goal. (Goal could be long term or immediate)

Much research show self-control to be linked to positive outcomes
and lack of self control to be linked to negative outcomes.
Walter Mischel’s “marshmallow experiments" on delayed gratification.

® Those who could resist grew up to become more socially and
academically competent adolescents, coped better with stress,
achieved significantly higher college —placement scores.

® High self control

® is negatively correlated with addictive behaviors (e.g. smoking
and drug abuse).

e 2nd hest predictor of college grades (after H.S. grades)
The only personality trait that was at all predictive of grades.

® Low self control related to personal and social problems,
to crime.

® Parental supervision seems to be related to developing self-
control.

® Strategies are important: Most effective strategy: Looking away!



School wide Theory of Action for implementing SEL

Establish a shared SEL Vision with all stakeholders.

Conduct a shared SEL-related resource and needs
Inventory.

Develop an Implementation Plan.
Provide ongoing professional development.
Adopt Evidence-based SEL Programs.

Integrate school-wide policies and activities to
foster social, emotional, and academic learning of
all students.

Use data to improve practice



The RULER Approach

Teaching and Enhancing one’s Attitudes (about) Knowledge (of) and
Expertise (in applying) FIVE key emotional skills

Recognition of emotion: Recognizing that an emotion has occurred; in
oneself or in others.

Understanding Emotion: What causes the emotion, and what it signifies,
how it influences their thoughts and actions, and how they understand others.

La beling Emotion: Allows for more nuanced understanding of feelings

(Disappointed? Angry? Jealous?), enhances communication, reduces
misunderstandings.

Expression of Emotion: Communication of feelings, reframing,
appropriately, asking for help & strategies,

Regulation of Emotion: Managing emotions:
PRIME: Prevented, Reduced, Initiated, Maintained, Enhanced
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Expression of Emotion:

If one man commit a sin against
another man, the one sinned
against shall not remain in silent
hate against the sinner, as it is said
of the wicked.....,

on the contrary, it is obligatory upon
him to make known to him and
say unto him: "Why have you
done to me thus and such, and

wherefore have you sinned against
me in that particular matter?";

for, it is said: "And thou shalt indeed
rebuke thy neighbor"

And, if the sinner did repent and
begged to be forgiven by him,

he must forgive him; and in doing so
he should not be cruel, for it is said:
"And Abraham prayed unto G-d.
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Teachers/Mentors Preparing for Emotional Literacy

* Enhancing Teachers/Mentors Emotional Literacy

e Strengthening Supportive Relationships:
— Set Clear rules and expectations
— Model and encouraging active listening
— Demonstrate warmth
— Take note of child’s feelings
— Let student learn about you

— Respect Student’s abilities, backgrounds, and varying

levels of comfort in receiving positive and negative
feedback

— Curtail inappropriate dialogue
— Be fair consistantly
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Social Emotional Learning Competencies

Self-awareness: The ability to accurately recognize one’s emotions and
thoughts and their influence on behavior. This includes accurately assessing one’s
strengths and limitations and possessing a well-grounded sense of confidence and
optimism.

Self-management: The ability to regulate one’s emotions, thoughts, and
behaviors effectively in different situations. This includes managing stress,
controlling impulses, motivating oneself, and setting and working toward achieving
personal and academic goals.

Social awareness: The ability to take the perspective of and empathize with
others from diverse backgrounds and cultures, to understand social and ethical
norms for behavior, and to recognize family, school, and community resources and
supports.

. The ability to establish and maintain healthy and rewarding
relationships with diverse individuals and groups. This includes communicating
clearly, listening actively, cooperating, resisting inappropriate social pressure,
negotiating conflict constructively, and seeking and offering help when needed.

Responsible decision making: The ability to make constructive and

respectful choices about personal behavior and social interactions based on
consideration of ethical standards, safety concerns, social norms, the realistic
evaluation of consequences of various actions, and the well-being of self and
others.



The RULER Approach

Teaching and Enhancing one’s Attitudes (about) Knowledge (of) and
Expertise (in applying) FIVE key emotional skills

Recognition of emotion: Recognizing that an emotion has occurred; in
oneself or in others.

Understanding Emotion: What causes the emotion, and what it signifies,
how it influences their thoughts and actions, and how they understand others.

La beling Emotion: Allows for more nuanced understanding of feelings

(Disappointed? Angry? Jealous?), enhances communication, reduces
misunderstandings.

Expression of Emotion: Communication of feelings, reframing,
appropriately, asking for help & strategies,

Regulation of Emotion: Managing emotions:
PRIME: Prevented, Reduced, Initiated, Maintained, Enhanced



The TOOLS of the Approach

e Classroom Charter
* Mood Meter

* Emotional Literacy Blueprint






happy, excited, safe, respected, responsible,

The Emotional Literacy Charter:
Third Grade Charter

As a third grade, we would like to feel

and educated.

In order to have these feelings we

will:

Smile

S.0.A.R. (Special Opportunities for
Advancement and Reawakening)

Never Give up

Encourage and compliment each

other.

Actively listen when others are
talking.

Follow directions.

Come to school prepared

Do our best every day.

We will solve our problems by:

* Apologizing when we make a
mistake.

Forgiving each other.

 Removing ourselves
— From tough situations
— Before we get upset

e Talking to our friends directly, not
behind their backs.

Respectfully talking out our
differences.

e Asking an adult for help to solve
problems that we cannot solve on
our own.

* Treating each other the way we
want to be treated.

By following these guidelines we feel that we will be creating an emotionally healthy

environment for our third grade classrooms.

Seguatures



The MOOD METER

High *+°
+4

+3
+2

+1

ENERGY

b ® N

Low -
-5 -4 -3 -2 -1 0 +1 +2 +3 +4 +5

Unpleasant FEELING Pleasant



Shmuel experienced many emotions throughout the story

Directions:

1. Plot an emotion that The Mood Meter
he had in the story How are you fecling?
For each of the four gﬂpt_)d Meter:

uilding
quadrants. Self- and

Remember to think
about his energy level
and feelings carefully,
and label a word for
each point that you
plot.

2. Provide evidence from
the text that shows
why he was feeling s AR e
that way.

Social-
Awareness

Pleasantness

STRATEGIZE: Choose one emotion Shmuel was feeling. Think of a strategy he could
use to help himself feel better or cope more successfully throughout his day.



Emotional Literacy Blueprint
Beginner

_____ Question ___|__Student Response

What Happened?
How did | feel?

What caused me to feel
this way?

How did | express and
regulate my feelings?

What could | have done
better?



Emotional Literacy Blueprint

Advanced
What Happened? Describe the situation.
RULER SKILL Me Other Person
Recognize and Label What was | feeling? @ What was __ feeling?
Understand What caused meto  What caused ___ to
feel this way? feel this way?

Express and Regulate How did | express How did __ express
and regulate my and regulate his/her
feelings? feelings?

Reflect: What could | have done to handle the situation better?

How would | have liked the situation to turn out?
What can | do now?

Solve Problems with the BLUEPRINT:
Building Empathy and Perspective Taking



An important component
The Feeling Words Curriculum

Feeling Words:
— Words we need to express how we feel.

— These help us to connect to others.

* When children cannot connect they become alienated,
argumentative, depressed, or aggressive.

— When they misidentify their own feelings they may
come up with maladaptive solutions to problems.

A sophisticated feelings vocabulary contributes to
the development of emotional literacy.

If you NAME IT you TAME IT!!!
RULER teaches Feeling Word Families



:PDIVTION TP 5200 119200 R POuYY

To tell every time, to he who guides 177 1’7 Awila 935’7 uyg ’733 ﬁpob
him in the Path of Hashem, Or even

to a faithful friend, all of the 2 1PN
negative thoughts and ruminations, aly '“DN 0’37'1 D"\'lﬂ'\'f'l mZWWJT

which are opposed to the holy '139': -nzm mm'fp'l wmm 'fJJ

Torah which the evil inclination
raises in his mind, be they when he 2 1:1771 i ’737 ImN nbyn I

is learning or davening, or when he 2y 'I:IDW: 117 -:'mm 1N nywa

is laying in bed, or midday, and he 0°9y” x’m a) iy yzmx: M inon
should not withhold anything out of ety A 927 D'IW
embarrassment. 1
v "W 9y

And he will find that by telling 07373 M20 °T 7Y RInd)
about them, Syin;T ‘?x man XYY
by bringing the potential to the Y7937 02 DR 73awn
fore, 1*’737 'mmn'? by x’vw
he breaks the power of the evil nINX OyE3 72 93

inclination, not allowing him to
overcome him this way another
time.

IXPDI 19930 NKI.....



Feeling Word Families

WORD FAMILY Grade 4 Grade 5
happy Upbeat Relieved
Angry Irate Annoyed
Proud Humble Conceited
Empowerment Assertive Competent
Confused Uncertain Indecisive
Autonomy Individuality Unique

anxious overwhelmed Distressed



Steps in the Feeling Words Curriculum

. The personal Association: Connecting feeling words to prior
experiences and existing knowledge.

. The Academic and Real World Link = finding links in the
curriculum and in current events to feeling words.

. The Home-School (or Mentor) Partnership: Encouraging

the child to share what they learned with family members; to
discuss home situations and feelings in the home.

. The Creative Connection: encouraging children to
express emotions through art, writing, or other mediums

. The Strategy-Building Session
1. Strategies for P.R.I.M.E. The HOW of “calming down”
Prevented, Reduced, Initiated, Maintained, Enhanced

2. Discussing Situations and brain storming on how to
react to situations (personal or communal crisis)



Recognizing
Emotions:
Happy
Angry

Sad

Hurt
Confused
Frustrated




Teaching “Impulse Control”

»Red Light: 1. Stop, Calm down, and
think before you act

»Yellow Light: 2. Say the problem and how
you feel.
3. Set a positive goal.
4. Think of lots of solutions.

5. Think ahead to the
consequences.

»Green Light: 6. Go ahead and try the best
plan.




Teaching Anger Control

Step 1: Step 2:

Tell yourself to STOP. “ Take one long,
deep breath.

(Child folds arms
over chest or (Child pauses for deep
similar gesture.) breathing, another
self-calming technique.)

Step 3:

Say the problem and
how you feel.

(Child says what is going
on and names what he
or she is feeling.)



Some Examples of Strategy Lessons and practices

Sameness and Differences between People
— not teasing differences
Conflict resolution:
— Looking for win —win solutions
Calming techniques
— Deep Breathing, counting from 10 to 1
Figuring out where each person was coming from.
— What’s eating you? What do you really need or want?
How does the person in the story feel?
How did it make you feel when you were teased, bullied, etc.
Defining Assertiveness:
— Saying what you feel , but kindly and with respect.
Sincerely apologizing
Strategy for problem solving




4, See your best self 5. Strategize 6. Succeed!




Thinking, Feeling, Behaving

The Basic Components of Emotional Development

* FEELINGS

* BELIEFS ano BEHAVIOR

* PROBLEM SOLVING/DECISION MAKING
* INTERPERSONAL RELATIONSHIPS



DU hRWNR

Thinking Feeling Behaving
Grades 1 & 2

To recognize that there is something unique about everyone

To learn that people have many different qualities and characteristics

To learn that people have both strengths and weaknesses

To recognize that people grow and change

To learn that everyone makes mistakes and that making mistakes is natural
To learn that making mistakes doesn’t make people bad or stupid

* FEELINGS

1.

DU hWN

To develop a feeling vocabulary

To learn that it is normal to have feelings

To learn to distinguish between physical an emotional hurt

To learn to distinguish between pleasant and unpleasant feelings
To recognize that it is good to express feelings

To recognize the difference between real danger and fear, and to discuss
ways to deal with fears



Thinking Feeling Behaving

* BELIEFS anD BEHAVIOR
1. To learn to distinguish between fact and fantasy.

2. To recognize that there are many different ways of behaving and
that one’s behavior is a choice.

3. To help children differentiate between sensible. expressions of
behavior from expressions that are not sensible.

4. To explore the negative effects of being demanding.
5. To identify examples and effects of exaggerated thinking.
6. To recognize cause and effect with regard to behavior.

1. To learn that there are consequences for the decisions we make.

2. To asses the advantages and disadvantages of cooperative and
uncooperative decision making.

3. To learn to distinguish between major and minor problems and to
recognize that these perceptions can change.

4. To learn that most problems have more than one solution.
To recognize that some problems don’t have good solutions.
6. To recognize the value of sharing problems with others.

v



Thinking, Feeling, Behaving

* INTERPERSONAL RELATIONSHIPS

1.
2.
3.

To identify ways in which people are alike and different.
To recognize the effects of labels on relationships.

To develop tolerance for others who do not act as we personally
prefer them to.

To develop the ability to give and receive compliments.
To learn to accept that others can make mistakes.

To learn to distinguish between positive and negative behaviors in
interpersonal relationships.



We All Have Feelings Grades 1-2

Objective: To learn that it is normal to have feelings.

Materials: A stuffed animal; Story: Sam’s feelings.

Procedure:

1. Begin the activity by holding up the stuffed animal and introducing it as your
friend Sam. Explain that you are going to be telling the children a story about your
friend and some of the feelings he had when certain things happened to him.

2. Read the story then discuss:

STORY: Sam’s Feelings (on next slide)

DISCUSSION:

Content Questions:

1. What were some of the feelings that Sam and his parents had? List them on the
board as students recall them.

2. Can you think of any other feelings Sam might have had in these situations?

3. Based on Sam’s experience, do you think most of us have feelings every day?

Personalization Questions:

1. Have you ever experienced feelings like these? Share some examples of what was
occurring when you experienced a similar feeling.

2. Share some of the different feelings you’ve had today.

To the leader: It is important for children to recognize that they do have feelings in
all sorts of situations.



We All Have Feelings Grades 1-2

Sam’s Feelings

Sam and his parents were going to the shopping center. On the way there, his
parents told him that it was really important for him to stay beside them all the
time so that he wouldn’t get lost. When they got to the store his mother told
him, that if he stayed close, he could look n the toy department after they had
done their shopping.

For a while Sam did stay close to his parents, but he was really bored and
started whining about wanting to go home. His parents were busy and just
ignored him, so he wandered off alone in search of the toys. Sam thought he
knew exactly where he was going, but pretty soon he figured that he was lost.
He didn’t know what to do. He was getting kind of scared, and he wished he had
listened to his mom and dad.

Sam just kept wandering around, but suddenly he heard his mother calling his
name. Sam felt so relieved — and so did his parents! But because he had
disobeyed them and wandered off, hid dad and mom said that he couldn’t buy
the toy that he had been wanting. He felt angry.

Later that day Sam thought about the toy that he had wanted and was sad. It
would have been fun to have something different to play with. He was upset and
decided that the next time he went shopping he would obey his parents.



How Do You Feel? Grade 3-4

Objective: To Learn that there are many different ways of expressing feelings.
Materials: How Do You Feel Situation List

a. You are being blamed for something you didn’t do.

b. Someone stole your new school backpack.

c. Your family won a free trip to Disneyworld.

d. You earn an award for being the most responsible student in your class.

e. A Classmate pushes you at the drinking fountain.

Procedure:

1. Divide the class into teams of three and designate a leader for each group. Give
each group a situation card from the How Do You feel Situation List.

2. Instruct each leader to read the situation to his or her team members. As a team,
they are to identify one word to describe how they might feel in that situation.

3. Ask Team 1’s leader to read their situation aloud to the class and identify the
feeling word they selected. Each member of that team simultaneously acts out
how he or she would express that feeling. The rest of the class looks for
similarities and differences in expressing the feeling.

4. Stop and discuss the Content Questions.

5. Continue this procedure with the remaining teams, then discuss the

Personalization Questions.



How Do You Feel? Grade 3-4

DISCUSSION:
Content Questions:

1. Did everyone in the team express the same feeling in the same way? What
were the similarities or differences?

Do you think there is just one way to express a feeling?

Do you think you have to express your feelings in the same way someone else
does? Why is or isn’t expressing yourself in the same way as someone else a
good idea?

Personalization Questions:

1. When you have certain feelings, is it hard for you to express them? Which
feelings are more difficult to express than others?

2. Have you had an experience in which you and someone else expressed a
feeling about the same situation in a different way? Share examples.

To the Leader:
Enough situations for eight groups are provided; more can be generated if necessary.



| Feel, | Do Grades 3-4

Objective: To learn to differentiate between a feeling and a behavior.

Materials: | Feel, | Do Worksheets; pens or pencils as needed; a large envelope;
individual strips of paper on which are written the following words: awful, helpless,
terrible, gloomy, hateful, confused, scared, angry, hurt, embarrassed, jealous,
ashamed, mixed up, guilty, discouraged, frustrated, worried, sad, excited, happy.

Procedure:

1.

Place the strips of paper on which the words are written in the large envelope.
Divide students into groups of four and have each child in each group draw a
feeling word out of the envelope. (If there are more than 20 students, generate more
words)

Explain that each of the strips of paper contain a feeling word, and that, usually,
when we experience a feeling, we behave in certain ways. (For example if you are
angry, you might throw something, call someone a name, or mumble to yourself.)

After making sure that the students see the distinction between feelings and
behaviors, distribute one | Feel, | Do Worksheet per group. Ask each group
member to read his or her feeling word aloud and write it on the worksheet under
the heading Feelings. Then have students brainstorm as a group, all of the ways
that they have behaved when they had that feeling. They are to list these on the
sheet under the heading Behaviors.

When groups have completed the task, ask students to share examples of feelings
and behaviors.



| Feel, | Do Worksheet

Directions: List your feeling words under the heading Feelings. Then, under the
heading Behaviors, write down several ways that you behave when
you feel this way

FEELINGS BEHAVIORS




| Feel, | Do Grades 3-4

DISCUSSION:

Content Questions:

1. Could you identify behaviors for all the feelings.

2. Do you typically have more behaviors for positive or negative feelings.

3. Whydo you think it is important to understand about feelings and behaviors.

Personalization Questions:

1. Do you think that just because you have a certain feeling you have to behave in a
certain way?

2. Isthere an example of a time when you have felt a particular way and have
chosen to act one way instead of another? Share examples.

To the Leader

Helping children see that they have a choice about behavior when experiencing
feelings gives them more control over their lives.

(And a greater sense of responsibility for taking control)



Figure 2. Outcomes Associated with the Five Competencies

SEL Approaches
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The HOW: Affect ~— —

* Teaching the Language/Vocabulary of Emotion

 Teaching Empathy R T
— Through visits to Old Age Homes, Hospitals

— Through the curriculum: How do you think p*TX¥n QoI felt when he
was sold? 11'axX apy* when he heard about it? 12'27 nwn when he

was told he was not entering 78! YIX?

— Through Literature:

— Through stories of Poor families

e SATMAR ROV: | want them to go out and schnor — to feel responsibility
for another yid.

— “Schnor” is Not up your alley?
* Do a Big Brothers/Big Sisters program
 Reading and learning to empathize with people in specific
circumstances: hurt, sick, failing, poor
 Reading and learning to empathize with people’s general life-
circumstances.
* Exercise: Have children write about each other’s ni7yn



CHARLIE BROWN, T JUST SAW THE
MOST UNBELIEVABLE FOOTBALL
GAME EVER PLAVED..

THE HOME TEAM WAS BEHIND SIX-TO-NOTHING
WITH ONLY THREE SECONDS TO PLAY.. THEY HAP
THE BALL ON THEIR OWN ONE-YARP LINE ...

g

™ I1IES e

PEOPLE WERE JUMPING UP ANP DOWN, AND (UHEN
THEY KICKED THE EXTRA POINT, THOUSANDS OF
PEOPLE RAN OUT ONTO THE FIELD LALGHING AND
SCREAMING | THE FANS AND THE PLAVERS LWERE SO
HAPPY THEY WERE ROLLING ON THE GROUND AND
HUGGING EACH OTHER AND DANCING AND EVERYTHING!

(BN )

HOW DID THE OTHER
TEAM FEEL 7

WAW SN0y LT



The HOW: Behavior

The Nature of HABITS
— 40% of behavior controlled by habit

— Cues in the environment elicit feelings (a.k.a. SOMATIC
MARKERS) which lead to behaviors.

— Stored in Basal Ganglia

TRAINING the recognition of CUES:

— Providing the WEB of EXPERIENCES that create Positive
Somatic Cues

e E.g. Chutzpah is Muktzah,
e Similarly Lashon Hora is violating another’s privacy

Training in Self-Control

Training Problem Solving Skills
* The good feeling of altruism.



Mliaos: The WHAT

RaMaBam Introduction to Hilchos Dei’os

The Halachos of Dei’os include

11 Mitzvos,

5 positive mitzvos,

and 6 negative mitzvos.

Specifically:

(1) To emulate His ways.

(2) To cling to those who know Him.
(3) To love our fellow Jews

(4) To love the convert

(5) Not to abhor one’s brethren

(6) To admonish/teach

(7) Not to embarrass

(8) Not to oppress the unfortunate
(9) Not to take revenge

(10) Not to bear a grudge.

And the elaboration of all these
commandments will be found in these coming
chapters.
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MIDOS: The WHAT

* Chazon Ish: There is only ONE MIDAH:

- Self Control

— All other Midos discussed in Sifrei Mussar are the
various areas in which Self-Control needs to be
practiced.

e This still means that the nature of those Midos
need to be learned.

— Their parameters: where they apply

— In each area:
 What to be sensitive to
* What practices to engage in to master the Midah

* What to be careful of
— i.e. what factors mitigate against the Midah.



Activities that foster self-control

Extra Activities:

* Music lessons, Art Lessons (anything we can call a “discipline”)
* Memorizing poems, Mishnayos

e Stopping what you are doing to daven Mincha

* Minding their table manners

* Avoiding the use of profanity or Lashon Hora

* Writing thank you notes

* Leaving some food you like on your plate — niixnn Nn'aw
— Positive effect of n'o1a'0 that bring no harm.

* Waiting your turn.
* Delaying Gratification
PLAYING TO WIN

Playing games that require self-control

— Pretending to be in a role and remaining true to role.
* Pretend to be guards on watch

 Go shopping: Remember a list of items

Even some Video games: Provided they build skills, Punish failure, and
Reward achievement



The HOW: Behavior

Training Behavior Repertoires
Rehearsing Behavior repertoires, role playing
Habits are reinforced by

1. Direct reinforcement
2. Modeling and indirect or vicarious reinforcement

— Belzer Rebbe: “l too may not have it my way.

— According to '17n N2 - changing the accepted norms of
our world

Habits lead to — Habituation/Internalization
POSITIVE EXPERIENCES CREATE POSITIVE SOMATIC MARKERS

— We need to maximize such experiences in the realm of midos.

* The good feeling of altruism.



Intuition
What? From Where? How?

e Gut feelings in the mind:

— Somatic marker hypothesis: experiences in the world trigger
emotional experiences. These create “markers” which in the
future can give rise to the emotions experienced without the
total experience, with thought alone: i.e. “gut feelings.

— Metaphor and Embodiment: our thoughts rely on metaphors
derived from our physical experiences. Thus we equate
cleanliness with purity and goodness. And in some cultures we
have concepts of moral and ritual purity that other cultures
don’t possess. These come from metaphorical extensions of
physical experience.



The Development of Intuitions

How different intuitions develop in different cultures:
 The loss of intuitions that are not used

— No culture or value system could emphasize ALL the moral intuitions that the
human mind is prepared to experience. So focus on some of the following:

— Ethic of autonomy: (rights, freedom of choice etc.)
— Ethic of Community: (families, nations, loyalty, duty, etc.)
— Ethic of Divinity: (spirituality, piety, physical and mental purity)

* Immersion on Custom Complexes: Importance of action and
behavior. Intuitions are built from deeds and their consequences.

* Peer Socialization: Belonging — children acquire their culture from
their peers, by engaging in behavior that is culturally approved and prestigious.

Haidt’s findings:

Of five Moral Foundations: 1. Harm 2. Fairness 3. Loyalty 4. Authority 5. Purity
Liberals: (in the USA) tend to have ,mainly the first 2 only

Conservatives: (in the USA) tend to have all 5.



The HOW: for teachers, schools

We must really and truly want to teach midos —

it must be seen as at least as important as the
academic part of the curriculum.

Which means we must invest TIME to teaching
MIDOS

Research shows programs are effective if teachers
believe in their efficacy and importance.

— And if school culture supports it.

— Still better if it is Universal (across the school)
— Is integrated across the curriculum

— And involves Parents

— And the Community



THE ROLE of the HOME

Modeling by parents
— When speaking to each other

— When speaking to those lower on the socio-economic
ladder

Teach Humility and Deference to others, to authority.
— Waiting your turn
Teach empathy through

— D'MIX NODN
— D'™7IN P2
- Taking care of elderly parents

Teach Responsibility:

— “Nobody was created to clean up after you. “
 Children need to have chores/responsibilities in the home

— Rav Shlomo Zalmen Auerbach — his dishes



Risk Factors working against Midos

Stressful, threatening, and unsafe environments
— Home, School, Community

Competition: Built into many schools (Rav Samson Raphael Hirsch)
Materialistic view of school and its purpose.

Individualistic mind-set (as opposed to Collectivist)

— Leads to Empty Self — which tries to fill itself (usually in Selfish ways)
Bad role models

Failure to understand the BIG IDEA behinda nTn

Failure or just lack of success in school (Academic or Social)

710" 1'R DY'RN MY 2NN — IR XIXA'T 20 WIHKI'WUNDK °
?n1'n%? Nn 72w >"NI NIt CY¥a wnnny

Difficult Temperaments in some children
— ADHD

Failure to see individuality of students: D271 '9 7V 217 J1an X"



“Magazine”

A chasan came to the Rebbe several days before his wedding, asking for
guidance. The Rebbe told him that until now, he had been accustomed
to drink his coffee in the beis medrash and leave the glass in the sink,
without a thought as to who would wash up after him. As a married
man, he should realize that his wife would have to wash after him, and
he should be considerate and appreciative of her efforts......

The surprised youth said that he had had other guiding principles in
mind, more exalted ideas in his avodas Hashem. The Rebbe merely
repeated what he had said and stated that after he had perfected
himself in good character traits, he could come back for further
instruction in spiritual matters.

“People close to the Rebbe claimed that he sought to conceal his
loftiness through mundane ideas as if he had no higher concerns than
basic kindness toward one’s fellow man.” (emphasis added)
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Emotional outbursts and
contempt, even in a general
sense, as when a teacher or
counselor speaks about one
of the greater human defects
and refers to them with
contemptuous labels — which
Are truly fitting for them;

This makes a bad impression
on the person being guided and

counseled, l.e., hearing words of
derision from his educator.
And the stature of the educator is

diminished in the eyes of his pupil.
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Many of the educators and
counselors are mistaken in
thinking that with loud emotional
ranting they will reach their goals
in education and guidance.

And some of them befall their
pupils with harsh words of anger
and they deride and curse them.
But, in truth, even if for the
Moment the pupil is moved by the
Fiery words of his teacher, and
His heart cringes from pain, and
at times he may even cry out
from a bitter heart.

Such education will have no
positive effect and will dissolve
like a dream.
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When a teacher admonishes a child
using a coarse expression and enraged
screaming regarding the wrong that the
student committed, there is a mixture
of good and bad.

There may be a positive gain of
admonishment as the student becomes

aware of the wrongness of his transgression

and resolves never to repeat it.

(On the other hand) there is a negative
aspect to this; in that the student gets
used to the coarseness and the
Impatience that he is receiving from his
teacher, whom he sees using all of these
as he admonishes him.

And watching a teacher behave
provides a stronger lesson than learning
Torah from him. and the student always
mimics his Teachers.....

And most of the time, the admonishments
are also deficient when they are
accompanied by bad midos.
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LOOK, BIRD BRAIN, YOU
WASTED THIS ENTIRE WEEK
IN THE LIBRARY.

WE HAVE TO GIVE QUR REFORI] .. WELL, WHAT DO YOU
BUST YOUR BUTT OVER THE | THRWGH TO N 77»

~N\
' N

ON MONDAY. YOU'D BEITER SAY 7 AM T GETTING

WEEKEND, OR 1'M TELLING RORTANT
THE TEAGHER You DIDNT DO “!ls ‘S,'M

109
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It is understood from this PYTIRLWIRD X DYT 11D OXM
that regarding to a child
the welcoming “right

hand” comes before the
rejecting “left hand” "I RO 1IND
2R TR — WA LYY M PIX]

211N X 2 IX
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[and we see this clearly — that if

we approach the child with the 21N D% 17398 UXT'D
rejecting “left hand” first, we AT ORDW” 7O WD
can completely push him away IEIRAPR DX OY 19

from learning]
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Approaches to SEL

1. Explicit SEL skills instruction. Some programs provide explicit lesson plans
with content and instruction designed specifically to promote social and emotional
skills. These lessons typically focus on teaching skills that can be broadly applied to
a variety of situations such as making friends, working cooperatively with others,
coping with stress, making decisions about potentially risky behaviors, and
resolving interpersonal conflicts.

2. Integration with academic curriculum areas. Some programs embed the
teaching of social and emotional skills in a core academic subject. For example, a
program that integrates with English/language arts might use literature to promote
perspective taking through character analysis, or it may ask students to identify
alternative solutions or anticipate consequences of situations while reading.

3. Teacher instructional practices. Some classroom-based programs focus on
instructional processes, pedagogies, and management approaches to promote a
positive classroom climate. These programs actively engage students in learning at
the same time they support social and emotional development. These programs
focus primarily on creating a positive classroom experience through pedagogical
methods or classroom routines. These practices (e.g., authentic praise, involving
students in decision making) support positive relationships among teachers and
students and foster conditions for learning.



CASEL Guide 2013

Effective Social Emotional Learning Program

Preschool Programs

Al’s Pals

HighScope Educational Approach for Preschool
| Can Problem Solve

The Incredible Years Series

PATHS

Peace Works: Peacemaking Skills for Little Kids
Tools of the Mind



Elementary School Programs

Raising Healthy Children
RULER Approach

Resolving Conflict
Creatively Program

4Rs
Caring School Communities

Competent Kids,
Caring Communities

| can Problem Solve
The Incredible Years Series
Michigan Model for Health

MindUP
Open Circle
PATHS

Positive Action

Responsive Classroom
Second Step

Social Decision Making/
Problem Solving Program

Steps to Respect
Too Good for Violence

Tribes Learning Communities



